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PART | - ELIGIBILITY CERTIFICATION 127X18

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Seartment of Education, Office for Civil Rights (B
requirements is true and correct.

1. The school has some configuration that includesopmaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

2. The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

3. To meet final eligibility, the school must meet state's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

4. If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

5. The school has been in existence for five full getrat is, from at least September 2006.

6. The nominated school has not received the Bluedril8chools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

7. The nominated school or district is not refusingRO&cess to information necessary to
investigate a civil rights complaint or to condadiistrict-wide compliance review.

8. OCR has not issued a violation letter of findingstte school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

9. The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

10. There are no findings of violations of the Individisiwith Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 127x18

All data arethe most recent year available.

DISTRICT

1. Number of schools in the distr 170 Elementary schools (includes&-
(per district designation): ___42 Middle/Junior high schools
___ 55 High schools
31 K-12 schools
298 Total schools in district

2. District per-pupil expenditure: 8021
SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssHocated: Urban or large central city

4. Number of years the principal has been in her/hsstiom at this schoc 7

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 0 0 0 6 28 44 72

K 0 0 0 7 34 37 71

1 0 0 0 8 28 30 58

2 0 0 0 9 0 0

3 0 0 0 10 0 0

4 0 0 0 11 0 0

5 0 0 0 12 0 0

Total in Applying School: 201



12TX18

6. Racial/ethnic composition of the schc 0 % American Indian or Alaska Native

2 % Asian

1 % Black or African American

96 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific Islan

1 % White

0 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 1%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until| O
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 3
until the end of the school year.

(3) Total of all transferred students [sum of
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.01
divided by total students in row (4). T

(6) Amount in row (5) multiplied by 100. 1

3

201

8. Percent of English Language Learners in the schoat3%
Total number of ELL students in the school: 87
Number of non-English languages represented: 2
Specify non-English languages:

Spanish and Vietnamese
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9. Percent of students eligible for free/reduced-priceals: 94%
Total number of students who qualify: 188

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educatioricss: 0%
Total number of students served: 0

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

0 Autism 0 Orthopedic Impairment

0 Deafness 0 Other Health Impaired

0 Deaf-Blindness 0 Specific Learning Disability

0 Emotional Disturbance 0 Speech or Language Impairment

0 Hearing Impairment —OTraumatic Brain Injury

0 Mental Retardation 0 Visual Impairment Including Blindness
0 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 2 0
Classroom teachers 7 0
Resource teachers/specialists

(e.g., reading specialist, media specialist, arsimPE teachers, et 3 0
Paraprofessionals 2 0
Support staff

(e.g., school secretaries, custodians, cafeteti@saetc.) 2 0
Total number 16 0

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 20:1
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13. Show daily student attendance rates. Only highashweed to supply yearly graduation re

20102011/2009201C2008200¢ 20072008 20062007
Daily student attendance 98% 97% 97% 98% 98%
High school graduation re % % % % %

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size:

Enrolled in a 4-year college or university
Enrolled in a community college
Enrolled in vocational training
Found employment
Military service
Other %
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:

E;jNo

> Yes
If yes, what was the year of the award?
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Project Chrysalis Middle School was founded in 189& two room temporary building on the campus of
Cage Elementary. The creators, two “Teach for Acaéréducators, believe in an ideology that all
children deserve to be given the opportunity toHemand receive a quality education regardless cifito
economic, race, ethnicity or status of the chilteAmuch planning and preparation, Project Chigsal
opened its doors to a small group of 50 at-riskletas all of whom live in the impoverished inney ci

area surrounding the historic Third Ward Distri¢bday the enrollment has quadrupled to over 225
students in grades 6-8, 90% of the students amoewcally disadvantaged and 97% are Hispanic.

Project Chrysalis’ mission is derived from the tsn&f the Teach for America philosophy which aim to
close the achievement gap between impoverisheérstsidnd their more affluent peers. Key to the
success of the school is a mission that is comdhitiecreating a welcoming environment where stuglent
are encouraged to set goals, monitor their ownrpssy and be supported by teachers who are withing
individualize instruction to meet student needs.

“... Staff are committed to creating and maintainamgenvironment which ensures that each student
reaches a high level of academic achievement byemiag grade level objectives set by the District,
State and Nation. Students’ success will be medswdrequent authentic and standardized assessment
We will utilize individualized intervention stratesg, cooperative grouping and enriched curriculuBy.
providing multiple learning opportunities, our séunds will become critical thinkers, independentabem
solvers, and academically prepared to be succeasdtu global world.”

The faculty pride themselves on the fact that thegsion and vision are woven together in all thay
do each day.

The Project Chrysalis Vision:
« Achieving and maintain an Exemplary status alonty &i98% attendance rate.

« Creating a school where Chrysalis teachers, stadamt parents work collaboratively to ensure
academic excellence.

« Maintaining a place where professionals are roldetsy provide multiple avenues of
intervention, create life-long readers, and engsigéents in positive community service.

» Creating a school where the betterment of our stisde the common goal and where everyone is
proud to be a part of the Chrysalis family.

Students start their morning together with breakeing provided on a daily basis to ensure stident
have the energy and focus to engage in learning.

During the day, parents and students can be sdentgering their time. Every family commits to 40
hours of volunteer work on an annual basis. Thigebts students by providing adult role models. It
builds school pride in parents and students, asléhgthens the bonds between home and school.

After school, students participate in a varietyadfivities such as soccer, basketball, volleyifiaity
football, karate, newspaper, broadcasting, yearbaakmath club, etc. These activities promotel e
self esteem, character, and physical fithess vgndeiding a safe well-structured environment facka
key children. Such programs continue to be madéable through 22l Century Funds and teacher



commitment to sponsoring afterschool sessions twee hours of 3:00 — 6:00 when students
frequently need additional supervision.

Through the actions of many parents and teachevgd® Chrysalis has been able to maintain a
Recognized or Exemplary Status since its inception.

Project Chrysalis remains a focal point in the camity and has had the distinguished honor of
appearing in Texas Monthly Magazine numerous tiasesne of the best schools in Texas. It has also
received the Texas Business in Education Coal#ward, a very prestigious academic award, based
exclusively on Commended Performance.

Notably, Project Chrysalis has performed at the @emded level for three consecutive years on all
subjects.

In 2011 over 71% of students met commended staadatfdeading. Another 56% were commended in
math, 63% in Science, 91% in Social Studies and BE%ériting — Meaning these students missed no
more than 1-2 questions or made a perfect scome20hl Campus passing rates were equally high with
99% passing reading, 97% passing math, 100% passieigce, 100% passing social studies and 100%
passing writing.

With such outstanding student performance scoresaia assessments, parents look for apartmeists clo
to Project Chrysalis knowing their children wilcedve a top ranked education despite the many risk
factors their children will bring with them to tlsampus.

The Council of Great City Schools has consisterathked Project Chrysalis among their top 10 schools
Currently, Project Chrysalis is ranked as thédst middle school in the City of Houston afidréthe
State of Texas. How does this happen? By keepiuueats’ best interest as the center for all degisio
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1. Assessment Results;

In 1999 the Texas Legislature adopted the Texasssssent of Knowledge and Skills (TAKS) test that
all 3rd-12th grade students were to undertake. TI€S is a criterion-referenced exam that measures t
students’ mastery of the statewide curriculum thgak Essential Knowledge and Skills (TEKS) in the
core subject areas of Reading, Writing, Math, Smeand Social Studies at the middle School level.
Schools are able to earn 4 academic ratings basttew students’ performance: Exemplary (90%-
100%), Recognized (80%-89%), Acceptable (70%-798d)Academically Unacceptable (69% and
below). Project Chrysalis has achieved the higtves(lT .E.A. rankings of Exemplary and Recognized
since 1999.

As an Exemplary campus for four consecutive yeainsysalis embraces project based learning, rigdr an
relevance by all students taking Pre-AP classdatadriven culture and the highest of expectations

all students regardless of their gender, sex, etlenitural or socio-economic background. We acgigr

to state that the academic gap among studentgtisy nonexistent.

The data demonstrates that Project Chrysalis sts@demperform their peers in reading and math. In
2010-2011 99% of the students passed the readisTe@xam and 71% of the students achieved
commended level (perfect score or missing only 2 questions). For mathematics, 97% of the students
passed the TAKS math and 56% of the students asthieemmended level. LEP v/s Non-LEP showed
very little statistical differences. For readind; . students scored 100% passing with 50% commended
and Non-LEP students scored 99% passing with 6 #randed. For math, LEP students scored 93%
passing with 43% commended and Non-LEP studented@y% passing with 54% commended. There
was also no statistical difference with the ecomathy disadvantaged students. 99% of the econolyical
disadvantaged students passed the reading withbéd8§ commended. And 98% of the students passed
math with 57% commended. The success of the cangube attributed to the faculty and staff,
students, parents and community members. Additiofamation on the campus and its data can be
found at the Texas Education Agency website at/hitpw.tea.state.tx.us.

There is also a distinct difference between Prdjuiysalis and other middle school campuses. The
campus offers AP Spanish and 100% of the studesisegl the AP exam and received both high school
and college credit for the course. Students areeaisolled in Algebra | at the 8th grade level gtétke

End of Course exam and receive high school creditie course as well. Chrysalis is also the only
campus that has the majority of their 7th graddestts sit for the SAT Exam. This year out of 7 biadil
Student Award winners, 2 were from Project Chrygsali

Throughout the last 5 years there has been list@tron with the scores for any given content afdee
trend has largely been upward and a slight variaigeraging about 4 percentage points has beed note
in the area of mathematics. Due to Chrysalis’ sistalilent population and the lack of funding, the
challenge has been that of retaining a highly ettithathematics teacher that is able to addrestsetus

of students’ at all three grades levels (6th-8th).

2. Using Assessment Results:

As a campus, Project Chrysalis believes that a doment to data collection and analysis is paramdunt
terms of adjusting instruction, pacing, and cutieadn order to meet student needs. At the onsevefy
academic year, teachers in all content areas ast@irdiagnostic assessments in order to gaugengtude
readiness levels concerning key objectives. Teadoeus their assessments on readiness standards, a
well as the most important objectives from previand future grade levels. Afterwards, teachergzatil
this data to modify their unit and long-term plasordingly. Specific weaknesses are targetechtor t
upcoming unit, while strengths can be harnesseditiized as key levers in the future. This procafss
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data reflection not only allows teachers to idgnpibtential areas of improvement, but also enables
instructors to recognize current strengths withim student population that further assist in theterst of
additional objectives.

While the process of diagnostic analysis provithesstatistical foundation for informed instructiatrithe
beginning of the fall semester, teachers likewkect and analyze data, both individually and
collaboratively in content teams, throughout théirerschool year, and for their personalized enthef
year exams, which aim to create rigorous assessmatitbeyond the requirements of state standaitdize
testing. After major projects, quizzes, and urstseteachers format the student mastery for each
particular objective in a tracker located on ounpas’s local network. By submitting this data, sheff
holds each another accountable for student masiage all teachers can evaluate and discuss shége
Moreover, classroom teachers then have the opptyrtordetermine which objectives are being
mastered, which subpopulations are excelling anireqemediation, and which learning goals will tiee
to be taught and strengthened once again in theefut

At Project Chrysalis, teachers understand thafrtéee collection of data cannot impact instructioless
time is taken to reflect on student results inratsgic, concrete way. Consequently, teachers campl
five-step data reflection, which empowers themxangine and interpret the data more effectivelystrir
and foremost, instructors categorize the studeadsd on overall mastery level, which then iderstifie
students who are proficient, almost proficientsouggling. As a result, tutorial sessions andrarpairs
can be arranged based on data, and not mere iraltime. Afterwards, teachers characterize specific
objectives from the unit as strengths or weaknestgmgendent upon quantitative results. This leads t
teachers revisiting their long-term goals for tleary Instructors determine the impact of the cumweirt
on these goals, as well as the viability of reaghirese long-term objectives under the currentescop
sequence, and execution of learning goals. If stisdsill not currently be able to meet previously
articulated standards, then instructors know thagtmevamp and retool their curriculum. Next, tesash
select concrete instructional strategies that theyid like to employ in their classrooms in lightrecent
data; staff members hold each other responsiblthése modifications at their bimonthly data team
meetings. Finally, teachers conclude their reftecby verifying quantitative and qualitative indices of
future successes, which assists instructors irethéng what the positive outcomes in their classroo
must look like.

Even though data analysis is crucial for teactsttglents and families are likewise integral to this
process. Project Chrysalis students complete tivairmastery trackers for major assignments and
assessments in order to ascertain their curretisstatheir classes, as well as their specifiergjths and
weaknesses. These trackers require follow-up afrmm students, from retakes and tutorials toatlire
communication and possible conferencing with parand families. By investing students and their
families in tracking itself, data becomes more niregfial for the students, who can then work just as
strategically on their academics as the teachers do

3. Sharing Lessons L earned:

Project Chrysalis actively seeks opportunitiesdiphhe broader educational community by sharigg it
best instructional practices and assessment taodsigith professional associations and other caegpus
throughout the Houston area. In doing so, Projécy€alis supports an even wider range of studéats t
it directly serves.

The ten person faculty at Project Chrysalis redylaad sessions for first and second year “Teach f
America” corps members. During these sessions,teaghers are provided hands-on, interactive
professional development centered on research-liastedctional strategies and best practices. New
teachers naturally form cohorts and have opporasib network, share and to be observed by others.

The Project Chrysalis staff also lead cohorts frafioping teachers. These individuals are teachieos
are still honing in on and refining their instrustal practices. They have typically identified aus area
to strengthen and improve. The Project Chrysatimtenjoys sharing their experience with creatindy en
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of the year exams and unit assessments. The fanoltigls data interpretation, how to create opere@nd
responses, higher level questioning, and how tarately assess the mastery of student knowledge and
skills. This type of training assists teachers mitimg with the end in mind (Backwards Design), a
planning technique that deepens the teachers’ staheling of content and grade-level objectives.

Because Project teachers have volunteered to @rtvisl type of training for Teach for America teexsh)
many teachers at Chrysalis have also been invitetidre various other types of professional
development with other campuses and teachers iHdhiston area. One professional development that
has been offered by the Chrysalis team is calletkgrating Pop Culture into the Lessons.” Other
trainings focus on holding high expectations in antof the classroom, and speaking at All Corps
Member (ACE) events.

When the faculty need another resource they ottentb each other. Therefore, Chrysalis teachdesof
attend professional development sessions acroshdtniet to sharpen their own skills and to kebpeast
of current trends, technologies and venues.

Such practices ensure that the teachers at Cleysalinformed about the state of education, gl of
the district and the needs of the urban at-risdesttiwho may frequently move between campuses.

4. Engaging Familiesand Communities:

Project Chrysalis Middle School has one of the nabsisk student populations, yet the campus strige
build a strong home-school connection.

One of the initiatives is to provide a free breakfa each child at school. The goals of the FremEast
Program are twofold — increase student attendamteasure that every child has a nutritious meal to
prepare him/her for learning throughout the scliagl. The underlying benefits include parents briggi
their children to school on time, and the parematgrig a chance to informally interact with adultsov
speak the same language.

Due to the large number of Spanish speaking paralhtsritten communication is provided in Spanish
and English. This helps the parents gain clarity amderstanding about what their children are daing
school. It also brings a stronger sense of safedyveell being when the parents know that they el
able to reach an adult in a timely manner who wiltlerstand and help them with their concerns.

During school programs and parent meetings, Pr@boysalis provides translators to facilitate diale
knowing that open communication is imperative talsht success and parent involvement. One example
is Science Night. Parents and students explorestinel of science through interactive booths whesthb

the parent and child perform experiments usingyslar household items. All of the instructions are i
English and Spanish. Students benefit from the @ainseing reinforced; while, parents gain configenc
and are less intimidated when helping their chiidthywomework outside of the campus.

In addition, Project Chrysalis offers ESL classmsplarents during school hours. Consistently, the
campus sees that when the parents have confideticeii English, they volunteer at the school,
chaperone and participate in many other projestsirh they are given more opportunity to acquies t
language to help their children with academic wwhile at home. As the content becomes more complex
and difficult, the parent remains confident in kmogvthat he/she can communicate with the teacher to
find out what their child is learning.

Finally, Project Chrysalis wants all events to be&anvenient as possible for parents to attendeftre

many events take place after 5 pm on school niginis refreshments are provided. The doors are open
and everyone is welcome.

11



PART V - CURRICULUM AND INSTRUCTION 127x18

1. Curriculum:

The Project Chrysalis faculty adhere to the TexdigcEtion Agency’s framework of teaching the Texas
Essential Knowledge and Skills as well as follow turriculum guidelines in the Houston I.S.D. Pecbje
CLEAR Scope and Sequence.

Teachers dedicate time during the summer to alggsiate TEKS with the district scope and sequeoce f
each content area. Student achievement data iwzadahnd utilized to modify the curriculum so that
best fits the students who are being taught dwipgrticular school year. This strategic plan goiges
that all of the required skills are being taughg turriculum is being enriched, and that rigor and
relevance are applied to student learning. It Bdsters added academic value of more than oneayehr
prepares students with Career and College Readshilss

Project Chrysalis students are enrolled in Pre-@deling. The reading Pre-AP courses not

only accelerate students to meet the TEKS standar2igrade levels but also to continuously integra
the English Language Arts curriculum so that sttslemake connections between all content

areas. Students are required to participate iatdspbclassroom discussions, and writing

workshops. Students must also complete a respan@rct that demonstrates mastery of the objectives
learned but where the students show real world@gifins of the material.

All students in the mathematics program are requindake Pre-AP mathematics. Students must master
both the content for their grade level and be pexpéor the next grade level. Technically, studemes
being instructed in content for 2 grade levelsreg time. For example, seventh grade students are
learning the 7th grade curriculum and being preppéwe8th grade Algebra 1. All students in 7th grad
take the 8th grade mathematics exam at the erenfith grade year and students in eighth grdde ta
the Algebra 1 End of Course exam.

Pre-AP science is a composite of Life, Physicattfeand Space instruction. Students are required to
participate in both the science class and the apaaging lab where students use real life, hands-on
experiments to enhance their learning. Students atilige the scientific process in all aspectstwfir
work and must develop a yearly project in an aneawill improve the lives of others. The integoatiof
reading, math and writing concepts into scienaeksy factor in the high achievement scores imseie

The Social Studies curriculum is centered on supppcore content courses. It utilizes narrativd an
expository text to increase student comprehensmathematical objectives in relation to historicale-
periods, and investigations of scientific discogstihat have shaped our past. Furthermore, students
utilize their debate skills in discussions centevadhe principles of government. This is a cross-
curricular approach that yielded 100% of the sttglpassing their state exam and 93% achieving a
perfect score.

Students are enrolled in Spanish A and Spanishgibimg in 7th grade. The students must continue o
the foreign language continuum in order to rechigh school credit for Spanish. In 8th grade stisle
take 2 semesters of Spanish via the online APE¥BysOnce students complete all of their courskwor
and final exam, students in 8th grade receive k kahpool credit for foreign language.

As part of our enhanced curriculum, students arelled in technology applications. Students work
through a series of projects where they must irarate all sorts of media (digital camera, videorghu
etc.) to create short films. Students must alsegirsite as many of the technology objectives tlegt th
have mastered into their projects. These propetpresented to different grade levels across the
campus.
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Students are also actively engaged in the ArtsMunsic. Students must take at least 2 semesteiseof f
arts. These classes are offered via the 21st GeRtogram and generally occur after school. Student
inventories are used to determine the staffing iéada particular course while students must cantoni
participation during the hours of 3:00-6:00 p.mu&e®s include dance, drama, jousting, karate,
basketball, flag football, volleyball and soccer.

Project Chrysalis students must also enroll in Rlay&ducation. They are required to participatehim
Texas Fitness Challenge and in the Houston Fun RumTexas Fitness Challenge focuses on enhancing
the Physical Education TEKS including movementjaatevelopment, physical activity and health. It
challenges students to actively participate inskievelopment, performance and competition. tved!

for the school to purchase equipment/tools thdtsuibport physical activity. The Houston Fun Run
centers on walking, running and developing a l@rephysical activity. Students are required to jibie
walking/running club at the campus.

By utilizing the State TEKS and District Scope &&ljuence as a foundation for student learning, the
teachers of Project Chrysalis are able to modidgphaand extend the curriculum to meet individedas
and further prepare students for college and/aréutareers.

2. Reading/English:

At Project Chrysalis, the English Language Artsriestrives to consistently maintain high quality
instruction and to increase student success, whitthemeans enhancing students’ vocabulary, rgadin
comprehension, or encouraging and cultivating &ffeness and creativity in written composition.
Students’ needs are addressed through a wideyafigtstructional strategies, including Socratic
Seminars, class debates, mock trials, studentwdiscussions, and various writing workshops, among
others. Strategic, but flexible grouping, extensinatruction in grammatical skills, and particular
attention to English language conventions allowstonggling learners to reach grade level mastery;
while extension and research opportunities en&lgédighest level students to continue their growth.
Most importantly, teachers seek to create practieal-world applications of the material, by which
students can self-identify relevance in literacyg #re skills necessary for verbal and written
communication.

Since students come to Project Chrysalis from a&watiety of academic and linguistic backgrounids, t
teachers seek to meet students where they cur@metignd actualize the very best of their poterfaiast
and foremost, students’ reading levels are assesgbdvaluated in order to ensure appropriate, but
challenging instruction. After analyzing diagnosti@luations, teachers consider student datatin dify
the long-term and unit plans, thereby adaptingardus, but personalized curriculum that satidfies
needs of students, while also pushing them to gueater academic heights.

Perhaps unlike any other campus, Project Chrygadishers commit themselves to offering students
opportunities for additional instruction and preetin order to ensure academic development anéstud
mastery. Whether in the form of remedial or enriehirtutorials, students’ struggles are steadily
converted into successes and skills. To serve &nglish teacher at Project Chrysalis means to dbmm
oneself not only to excellence in instruction, twiinsist on a student culture of excellence thagmnifies
student interest in literature, drama, current &yeand a wide assortment of other media. Not ardy
students taught through varying learning modalities they are also challenged by an exceptional
curriculum that offers rigor and relevance, anéwise fosters a sense of urgency and joy in thegso

3. Mathematics:

Like the other core content area teachers, Prgbuotsalis Math teachers knows that math and seienc
play a significant role in preparing students faiufe courses at the high school and college leVéls
faculty believes that it is a fundamental duty teate a solid math foundation with students fully
mastering mathematical concepts and skills thairenthe success of the students in future years. In
addition, teachers are focused on improving stwdamalytical and critical thinking skills.
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All students are required to take Pre-AP mathernatitirses in grades 6-8. In addition, students must
enroll in Algebra at the 8th grade level and tdleeEnd of Course exam in Algebra in order to rexzeiv
high school credit. Creating the necessary rigeaah grade level in math content is essentialidfents
are to be master not only their grade level mattiet but also the content of the ensuing year. For
example, 6th graders must master 6th and 7th gnadle, 7th graders must master 7th and 8th grade
math, while 8th graders must master 8th grade anadOth grade Algebra I.

Every student is afforded the opportunity to rewise content through the “Lifeline Program”. If a
student has not mastered a math concept, he/shestuay to the teacher of record between 3:00 and
4:00 p.m. to have the concept explained or re-taddhs gives all students the confidence necedsary
tackle a content area that they do not necesgagly}comfortable with. The program also encourages
students to revisit and reinforce the conceptselievant homework assignments and projects with rea
world applications.

Through periodic data meetings and data analysije® Chrysalis teachers are able to determine
immediate interventions that must be put into placestruggling students. Students are then reduoe
attend tutorial classes after school and on Sagsrdsiter school tutorials are for 1 hour and Sddyr
tutorials are for 4 hours. Teachers directly foonspecific objectives that the student needs tstena

4. Additional Curriculum Area:

It is the belief of Project Chrysalis that we ooty have the responsibility to teach academicextbj
but also a duty to guide young men and women i@ty responsible citizens within a democratic
society. The Social Studies/History curriculum edj€ct Chrysalis is committed to engaging learmers
rigorous and relevant learning opportunities thatlg students towards becoming both informed and
enthusiastic citizens. Through the Social Studiggaulum at Project Chrysalis, students learn how
engage in debate, take and support a positionys@tiistorical examples to guide their acquisitiod
discovery of knowledge in other core content casir$dis discovery learning is nurtured through
students’ studying and unearthing of current evantsthe political processes that our nationale send
local governments continue to experience.

The Social Studies curriculum at Project Chrysalidesigned to support each of the other core oonte
classes by supporting students in: Language atiguisieading and writing comprehension, the
application of mathematical objectives in relatiorhistorical time-periods, and the investigatién o
scientific discoveries that have shaped both oat @ad will form our future. In particular, the $alc
Studies curriculum at Project Chrysalis is desigioeidcrease comprehension of both expository and
narrative texts through the use of active-readirgjeqgies, literature circles, and other literaegdxd
strategies. In stressing the importance of writirgdl in the humanities, students are assessedsay®s
throughout the year by both their ELA and Sociaildgts teachers. Students also utilize their dedldlle
and foundation of the principles of government whestussing themes and concepts in other content
areas. Designing this cross-curricular approachrimultitude of daily structures and instructional
processes helps students reinforce the skills and/ledge necessary to demonstrate the highessletel
mastery on all core content grade-level objectagset by the district, state, and the nation.

5. Instructional Methods;

Teachers deliver whole-group instruction through‘d Do, We Do, You Do” method. They model how
to answer a question, solve a problem or performacinity in a whole- class setting. Next, the tesc
follows up with a guided practice where both studemd teacher apply what was demonstrated inlthe “
do” phase. Lastly, the teacher lets students repedtsk independently to demonstrate understgndin
and mastery of the concept.

In addition to this model, Marzano’s Instructiofategies are embedded in lessons to facilitate
students’ mastery of daily educational objectivdereover, teachers provide students with assignsnent
that have been adapted to meet individual levethalflenge. For instance, in Social Studies, aepiic
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based project may be assigned to the studentgtasfplae culmination of a unit. The assignment has
varied ability levels and students are assignethge of activities that support independent work at
level of difficulty that is neither too difficultar too easy for the student to be challenged. Texadhen
provide ongoing, timely, and relevant feedback digfmut the project with emphasis being placed on
providing a rigorous curriculum that is supportggshmmative and formative assessments which are
reviewed by teachers and students.

In addition, classrooms have Smart Board Technologyromote student-teacher interactive lessons.
Teachers and students have access to a wi-fi eepliggort with 30 laptops. Students often complete
projects using various software, design presemtatiols, and Web-Quests to enhance knowledge beyond
the direct-teacher instruction.

Since August 2011, Project Chrysalis has alsazetliEdmodo.com to provide students with access to
assignments after school and on the weekendshabibelped students to complete homework in a
timely manner. While daily homework is a major cament of the instructional plan, the foremost
beneficial aspect of this technology is for studdntdevelop lifelong time management and personal
responsibility.

Most importantly, students requiring additionalghetceive after school tutorials and small group
instruction at least once a week for an hour oren8pecific subject matter instructional strategies
used to achieve maximum student growth. One exaimphe 5E Instruction model (Engage, Explore,
Explain, Elaborate, and Evaluate) utilized by tbieisce department in order to facilitate variousdsa
on experiences for students. With this model aedsdrious other methods and tools, students are
enabled to become critical thinkers and problemessl

6. Professional Development:

In order for any school to substantially furthisrprogress and maximize the potential of its human
capital, teachers must attend on-going professidenalopment. Project Chrysalis fully recognizeshsa
philosophy and embraces it. Staff members not mdpond favorably and constructively to districtievi
initiatives through collegial participation on cansp but they also actively seek professional dgratnmt
classes and seminars at the local and state llevelging that acquiring new strategies will bolster
student achievement.

Moreover, certifications are updated on a yearbiddnstructors have the opportunity to continlypus
improve their practice by attending content spec@minars from the College Board, Laying the
Foundation Organization, the Rice Summer Institatel other eminent organizations. These sessions
offer faculty invaluable insight concerning thellskicontent, and assessments awaiting middle $choo
students in high school and beyond. Informatiomgagd at such seminars also allows teachers to
vertically align pre-A.P. classes and curriculunnilg summer planning sessions.

Most recently, Project Chrysalis’s has investedetand attention in the district-wide Margaret Kilgo
initiative which emphasizes the importance of datiéection, and data interpretation for at-riskdgnts
and urban districts. With the focused consideratioobjective-driven assessments and instructioa, t
Project Chrysalis staff has worked tirelessly tearap curriculum, long-term plans, and assessmants i
order to ensure that all instruction is “backwaptaned” in the manner in which students will ubitely
be evaluated.

Over the course of the school year, teachers nmeatbdmonthly basis in content-based data teams in
order to analyze, characterize, and plan accortdimgantitative measurements of student mastemys@h
collaborative opportunities often identify defice®s or weaknesses in instruction. Teachers theln se
remedy through collaboration and by asking forstasice in the form of internal or cross-curricular
networking, online coursework, and more traditidioams of professional development.

In addition, due to Project Chrysalis sizeableegiftalented student population, all core conteathers
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obtain the necessary Gifted and Talented traingered in order to serve this student population’s
academic needs.

In conclusion, professional development will congrto play a pivotal role on the campus. If Project
Chrysalis is to realize the full potential of thadents, then the instructors must also commit Hedves
to constant improvement and exposure to the mésttefe instructional strategies.

7. School Leadership:

Project Chrysalis is a campus where everyone isgbdéine leadership team and everyone plays an
integral role in the success of the students. Efaayity member is a life line to the student irrdge
regardless of the issue, the day of the week atirtiee of day. It is not uncommon for faculty menmber
share their home telephone numbers and it is rmaramon for students to be speaking with their
teachers throughout the evening about classrooigrassnts.

At Project Chrysalis, the principal and assistaimgpal consistently focus on the students. Every
decision that is made at the campus level is madedon what is in the best interest of the stedent
Everyone understands and accepts that some decigimynnot be “popular’ and that these decisions are
not to be taken personally but rather from a néptespective which puts the students’ best intdess.
Simply put the administrators’ philosophy of ingttion is that effective instruction determines the
educational life or death of children.

Both the principal and assistant principal are ational leaders. They encourage the faculty to step

of the box and to see instruction, discipline, ptakinvolvement, service, and college readinessnfa
uniquely different perspective. They challengeftwilty to achieve more than what they think is
possible. For example, if a benchmark exam shows 8the students mastering the objectives, tls¢ fir
question is, “Why wasn't it 95%7?” Faculty members then challenged to analyze the data and make a
plan of action that will enable the students toi@ad beyond what the numbers indicate. The Chiysali
family is coached into the depth and breadth ofitk&uctional piece so that they can achieve great
success with the students. Every member is chatédgy in and day out to perform at their optimal
level and to take the necessary instructional isksing about higher academic achievement for all
students.

The principal and the assistance principal arecextty supportive of the faculty and staff. Theyvle
all of the resources that are needed in orderttthggobs done correctly. The administrative team’
philosophy is that “we” cannot ask the faculty toahything without giving them the tools necessary
be successful.

16



PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

Grade: 6 Test: TAKS

Edition/Publication Year: 2007/200809/2010/201 Publisher: Texas Education Agel
2010-2011| 2009-201C | 2008-200¢ | 2007-2008 | 2006-2007

Testing Month

SCHOOL SCORES

Met Standard & Commended
Commended Performance

Number of students tested

Percent of total students tested

Number of students alternatively asse:
Percent of students alternatively assessed
SUBGROUP SCORES

Apr Apr Apr Apr Apr
93 100 96 92 80
44 62 61 29 28
70 66 49 48 46
100 100 100 0 10 100

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Met Standard & Commended
Commended Performance
Number of students tested

2. African American Students
Met Standard & Commended
Commended Performance
Number of students tested

3. Hispanic or Latino Students
Met Standard & Commended
Commended Performance
Number of students tested

4. Special Education Students
Met Standard & Commended
Commended Performance
Number of students tested

5. English Language L ear ner Students
Met Standard & Commended
Commended Performance
Number of students tested

6. white

Met Standard & Commended
Commended Performance
Number of students tested
NOTES:

94 100 98 93 82
45 62 61 25 34
66 60 46 44 38
1 1
93 100 96 91 80
43 60 60 28 27
69 62 47 47 45
4
100 100 93
38 73 13
7 13 11 15 7
2 1
12TX18
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: 6 Test: TAKS
Edition/Publication Year: 2007/2008/2009/2010/2 Publisher: Texas Education Aget

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

Met Standard & Commended 99 100 100 100 9&
Commended Performance 57 68 57 44 58
Number of students tested 70 66 49 48 45
Percent of total students tested 100 100 100 0 10 98

Number of students alternatively asse:
Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Met Standard & Commended 98 100 100 100 100
Commended Performance 56 67 54 43 63
Number of students tested 66 60 46 44 38

2. African American Students

Met Standard & Commended

Commended Performance

Number of students tested 1 1

3. Hispanic or Latino Students

Met Standard & Commended 99 100 100 100 98
Commended Performance 57 66 55 45 57
Number of students tested 69 62 47 47 44

4. Special Education Students

Met Standard & Commended

Commended Performance

Number of students tested 3

5. English Language L ear ner Students

Met Standard & Commended 100 100 100
Commended Performance 54 55 20

Number of students tested 7 13 11 15 7
6. white

Met Standard & Commended

Commended Performance

Number of students tested 2 1
NOTES:

12TX18
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: 7 Test: TAKS
Edition/Publication Year: 007/2008/2009/2010/2 Publisher: Texas Education Agel

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

Met Standard & Commended 100 96 98 84 87
Commended Performance 69 50 13 29 20
Number of students tested 62 48 46 38 55
Percent of total students tested 100 100 100 97 100
Number of students alternatively asse:

Percent of students alternatively assessed 3

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Met Standard & Commended 100 96 100 86 87
Commended Performance 68 57 12 31 21
Number of students tested 57 a7 43 35 52

2. African American Students

Met Standard & Commended

Commended Performance

Number of students tested 1 1

3. Hispanic or Latino Students

Met Standard & Commended 100 96 98 84 87
Commended Performance 68 50 11 27 20
Number of students tested 59 46 45 37 55

4. Special Education Students

Met Standard & Commended

Commended Performance

Number of students tested 3 3

5. English Language L ear ner Students

Met Standard & Commended 920

Commended Performance 50

Number of students tested 6 10 8 5
6. white

Met Standard & Commended

Commended Performance

Number of students tested 1 1
NOTES:

12TX18

19



STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: 7 Test: TAKS
Edition/Publication Year: 2007/2008/2009/2010/2 Publisher: Texas Education Aget

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

Met Standard & Commended 100 98 98 95 98
Commended Performance 71 67 35 34 24
Number of students tested 62 48 46 38 54
Percent of total students tested 100 100 100 97 98
Number of tudents alternatively asses:

Percent of students alternatively assessed 3

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Met Standard & Commended 100 98 98 94 98
Commended Performance 70 66 35 37 25
Number of students tested 57 a7 43 35 51

2. African American Students

Met Standard & Commended

Commended Performance

Number of students tested 1 1

3. Hispanic or Latino Students

Met Standard & Commended 100 98 98 95 98
Commended Performance 71 65 33 32 24
Number of students tested 59 46 45 37 54

4. Special Education Students

Met Standard & Commended

Commended Performance

Number of students tested 3 2

5. English Language L ear ner Students

Met Standard & Commended 100

Commended Performance 70

Number of students tested 6 10 8 5
6. white

Met Standard & Commended

Commended Performance

Number of students tested 1 1
NOTES:

12TX18



STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: 8 Test: TAKS
Edition/Publication Year: 2007/2008/2009/2010/2 Publisher: Texas Education Aget

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

Met Standard & Commended 98 91 90 86 88
Commended Performance 57 25 38 24 33
Number of students tested 46 44 39 49 42
Percent of total students tested 100 100 98 100 100

Number of students alternatively asse:
Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Met Standard & Commended 100 92 89 86 88
Commended Performance 58 24 42 25 27
Number of students tested 43 37 36 44 33

2. African American Students

Met Standard & Commended

Commended Performance

Number of students tested 1 1

3. Hispanic or Latino Students

Met Standard & Commended 98 90 89 85 88
Commended Performance 56 24 37 23 34
Number of students tested 45 42 38 48 41

4. Special Education Students

Met Standard & Commended

Commended Performance

Number of students tested 2 2 1
5. English Language L ear ner Students

Met Standard & Commended

Commended Performance

Number of students tested 1 6 4 1
6. white

Met Standard & Commended

Commended Performance

Number of students tested 1

NOTES:

12TX18



STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: 8 Test: TAKS
Edition/Publication Year: 2007/2008/2009/2010/2 Publisher: Texas Education Aget

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

Met Standard & Commended 100 98 100 100 100
Commended Performance 93 68 79 69 50
Number of students tested 46 44 39 48 42
Percent of total students tested 100 100 98 98 100

Number of students alternatively asse:
Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Met Standard & Commended 100 97 100 100 100
Commended Performance 93 62 81 72 52
Number of students tested 43 37 36 43 33

2. African American Students

Met Standard & Commended

Commended Performance

Number of students tested 1 1

3. Hispanic or Latino Students

Met Standard & Commended 100 98 100 100 100
Commended Performance 93 69 79 68 49
Number of students tested 45 42 38 47 41

4. Special Education Students

Met Standard & Commended

Commended Performance

Number of students tested 2 1 1
5. English Language L ear ner Students

Met Standard & Commended

Commended Performance

Number of students tested 1 6 4 1
6. white

Met Standard & Commended

Commended Performance

Number of students tested 1

NOTES:

12TX18



STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

Testing Month

SCHOOL SCORES

Met Standard

Commended Performance

Number of students tested

Percent of total students tested
Number of tudents alternatively asses:

Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

96
56
178
100
0

Percent of students alternatively assessed 0

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Met Standard

Commended Performance
Number of students tested

2. African American Students
Met Standard

Commended Performance
Number of students tested

3. Hispanic or Latino Students
Met Standard

Commended Performance
Number of students tested

4. Special Education Students
Met Standard

Commended Performance
Number of students tested

5. English Language L ear ner Students
Met Standard

Commended Performance
Number of students tested

6.

Met Standard

Commended Performance
Number of students tested
NOTES:

97
56
166

96
54
173

93
42
14

12TX18

96
48

158
100

96
50

144

95
46

150

93
34
29

94
37
134

99

96
38
125

94
36
130

91
34
23

87
27
135

99

88
26
123

86
25
132

79

20

85
26
143
100

85
26
123

85
26
141
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month
SCHOOL SCORES

Met Standard 99 98 99 98 98
Commended Performance 71 67 55 50 42
Number of students tested 178 158 134 134 141
Percent of total students tested 100 100 99 98 98
Number of students alternatively asse: 0 0 1 2

Percent of students alternatively assessed 0 0 3 2

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Met Standard 99 98 99 98 99
Commended Performance 70 65 55 51 44
Number of students tested 166 144 125 122 122

2. African American Students
Met Standard
Commended Performance

Number of students tested 1 1 1 1 2

3. Hispanic or Latino Students

Met Standard 99 98 99 98 98
Commended Performance 71 66 54 49 41
Number of students tested 173 150 130 131 139

4. Special Education Students
Met Standard
Commended Performance

Number of students tested 0 0 2 4 6
5. English Language L ear ner Students

Met Standard 100 100 100 90
Commended Performance 50 62 26 15

Number of students tested 14 29 23 20 8
6.

Met Standard

Commended Performance

Number of students tested 1 4 1 0 0
NOTES:

12TX18
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